Responses to Reviewer C’s Comments

We would like to thank reviewer C for his/her constructive comments.  We have revised the manuscript to reflect the suggestions and have responded to the reviewer’s comments in the order they were provided (as noted below in bold text). We think the paper is substantially improved because of the reviewer’s efforts.  


Overview and General Comments
Comment 1:

This paper compares the results of two surveys given to intermediate accounting students; the first survey is taken at the beginning of the course, and the second survey is taken three weeks into the course. Students are asked their comfort level in dealing with journal entries, financial statement preparation, financial statement interpretation, and financial statement analysis. Results show that changes in comfort vary between non-accounting majors and accounting majors.

The introduction and motivation do not seem to be well connected with the analysis.  While the author(s) are correct in asserting that prior work has focused mainly on introductory accounting, and therefore an investigation into intermediate accounting is useful to expanding our understanding, but I’m not sure that a survey of students part-way through an intermediate accounting course can help overcome concerns that accounting education is too narrow and technical, or that it does not prepare students for real-world decision making. 

While I agree that student perceptions are a valid measure, I think that the authors should take greater care in interpreting their results.   There may be many reasons as to why students would feel more comfortable with journalizing transactions after the first three weeks of intermediate accounting.  The obvious reason is that they have acquired useful knowledge, but other reasons could be that they have become more comfortable with the new class, or they have discovered that intermediate accounting is not has hard as they had thought (at least over the introductory accounting review).  Without some measure of the actual skills attained by the students, it is difficult to distinguish between intermediate accounting adding value and students who are mistakenly convinced that they have actually learned something when they in fact have not.  Is it possible to link changes in the students’ perceived improvement in their accounting skills with real performance improvements, say, from an examination?

One area that the authors could use to more directly motivate the paper is to increase the prominence of their comparison of accounting majors with non-accounting majors.  As these two groups likely have different goals for taking intermediate accounting, it is not surprising that they have differences in their perceived level of learning.  For example, accounting majors are likely more concerned about their ability to journalize transactions, where non-accounting majors are likely satisfied with lower level of expertise in this area, and this may help explain differences in perceived improvement with respect to journal entries.  Non-accounting majors are also more likely focused on how financial statements can be used to make decisions they feel are more relevant to their future work, such as assessing solvency and profitability of a particular investment, while accounting majors may be less interested in this area, and this can help
explain differences in financial statement analysis results.

Response - Comment 1:
We have addressed the reviewer’s comment 1 as follows. First, we have provided a more in-depth motivation for the paper. Specifically, we have introduced a separate motivation section (see pages 4-7) that focuses on accounting education reform and describes how an expansion of academic inquiry to consider intermediate accounting is of value. In this section we discuss how the value of intermediate accounting instruction may rely on prior accounting pedagogy and the mix of students taking the course. In doing so we are linking the fact that accounting reform needs to address how the learning in a course can be impacted by a previous course and its student mix. We make a particular effort to note that in addition to not linking course content, existing accounting education reform may not take into account the fact that some of the key accounting courses offered are now being taken by non-accounting majors. As such, we establish the position that value added research in this area might be that which assesses the perceptions of both accounting and non-accounting majors. We use this foundation as a basis to discuss our results and the comparisons between accounting and non-accounting majors throughout the paper.
Second, we agree that our original submission may have been written using some rather strong and assumptive language. As a consequence, throughout the paper we have modified our wording so as to inform rather than to instruct. Additionally, we have made more use of the existing literature to support of observations.

Finally, we have significantly re-written the Discussion and Conclusion section in order to address the implications and limitations of our research. For instance, on pages 19-20 we make a specific effort to indicate address the perceptions of improvement over the reality of improvement by including the following:

“Our study is not without limitations. As our survey covers only two intermediate accounting classes taught by one instructor at a medium-sized private university in the United States, the results may not extend fully to other settings or other universities.  In addition, our objective was to capture the change in self-efficacy relative to the accounting cycle after a three week review of the conceptual accounting framework. We did so through the use of self-reported improvements. As such, our study relies on the perception of changes based on the subjective view and experience of the respondents. Admittedly, it could be the case that students may perceive they have improved when, in fact, they have not. One way to address this would be to associate the change in perception to some objective measure of performance; e.g., a numerical performance on an exam subsequent to the three week period. However, our objective was to gain insight into how students feel about the review of the accounting cycle at the start of intermediate as a way to add more insight about accounting education reform. As such, we feel we have accomplished this objective, and leave further evaluation as a future research query.”
“Our paper also offers other queries for future research. For instance, it might be of interest to assess which characteristics lead to different learning outcomes between accounting and non-accounting majors. Moreover, our study focused on intermediate accounting. However, it is widely believed that once a student is successful in intermediate accounting, their capacity to grasp, understand and apply the concepts in the remaining accounting curriculum is enhanced. Thus, it might be of interest to investigate the impact intermediate accounting has on the learning experiences in other upper level accounting courses. This could be conducted for both accounting and non-accounting majors.”

Specific Items

Comment 2:


Although my main concerns with the paper rest on its motivation, and to a lesser degree on the conclusions that can be drawn from the results, I have a few detailed points to raise:
•  On page 3 (top half of page), I’m not sure why the statement that performance in introductory accounting is indicative of performance in intermediate accounting is made.  The authors do not address performance in either course, so it is difficult to see how this statement is relevant.

Response – Comment 2:

We agree with the reviewer and have removed the statement.

Comment 3:

•  On page 11, just above the middle of the page – it seems more fair to conclude that students 3 weeks into intermediate accounting have not covered detailed footnote disclosures yet (because are specific to particular accounting methods discussed in subsequent lectures) than to conclude that improvement is needed in pedagogy. 
Response – Comment 3:

While this statement is true, our results nevertheless indicate that something (learning, comfort, etc) is definitely taking place for the accounting majors that is simultaneously not occurring with the non-accounting major over the three weeks with regard to the reading the supplemental footnote disclosures.  Specifically, there is an increase in accounting majors’ perceived ability in this specific item, significant at the 5% level (t-statistic = 1.78).  This is not true of the non-accounting major.  Perhaps some discussion in class, in the book or in the homework helps these students to remember footnote topics covered in earlier classes, and the non-accounting majors are not similarly stimulated.  
In retrospect, perhaps we were too strong in our interpretation and presentation and accordingly, have modified the paper (see page 13) so that it now reads:

“These results suggest that a conscious effort should be made to help enhance non-accounting majors’ financial statement interpretation skills, particularly in classifying balance sheet items by its nature and discussing the topics that are included in the supplemental disclosures.” 

Comment 4:

•  In Table 8, I don’t understand the “*”  - it appears to mark an exception where improvement was not statistically significant, but there are many other questions where the improvement was not significant.
Response – Comment 4:

The “*” has been removed.

Comment 5:

•  There seems to be a sentence missing from the explanation for Table 9, but more importantly, I’m not sure why this table is needed. 

Response – Comment 5:

We have removed the unfinished sentence from the explanation for Table 9 (now Table 8). Tables 9 and 10 (now Tables 8 and 9) examine whether there is a significant difference in students’ perceptions of their skills in the four topical areas and whether students’ perceived abilities of the four areas inter-correlate with each other, respectively.  As Tables 4-7 (now Tables 3-6) perform statistical tests to compare students’ perceptions of individual items between accounting and non-accounting majors, this additional analysis extends our discussion to the differences and inter-correlations of students’ perceptions of the four topical areas.
Comment 6:

•  Same with Table 10 – how does this help the paper?

Response – Comment 6:

Please see the responses above.
Comment 7:

•  On page 15, in the middle of the page, it does not seem to follow that an improvement in student perception indicates a need for emphasis –students may feel they have improved their skills in a number of areas that are irrelevant to their ultimate success or failure in their careers.

Response – Comment 7:

We have removed our comments and the revised sentence now reads as follows (page 18):
“Our findings provide several classroom implications and insights for accounting education reform. We find that, overall, both accounting and non-accounting majors were more confident in making journal entries and preparing financial statements than interpreting and analysing financial statements.”
Comment 8:

•  In the conclusion, some more verbiage could be given to the limitations of the paper (for example, as it covers only one class, the results may not extend fully to other settings or other universities).
Response – Comment 8:

We have revised our paper to address the limitations and opportunities for future research as follows (page 19):

“Our paper also offers other queries for future research. For instance, it might be of interest to assess which characteristics lead to different learning outcomes between accounting and non-accounting majors. Moreover, our study focused on intermediate accounting. However, it is widely believed that once a student is successful in intermediate accounting, their capacity to grasp, understand and apply the concepts in the remaining accounting curriculum is enhanced. Thus, it might be of interest to investigate the impact intermediate accounting has on the learning experiences in other upper level accounting courses. This could be conducted for both accounting and non-accounting majors.”
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